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TEACHING-LEARNING METHODS
IN FIELDWORK SUPERVISION:

Lessons from the Field Instruction
Program of the UP CSWCD
Department of Community
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This is a practice-based study focusing on the experiences of the UP
CSWCD Department of Community Development on fieldwork supervision. It

puts together experiences, reflections, lessons and challenges ofsupervising
.

CD students in varied community settings. Analysis and synthesis are
intertwined processes. Using reflexive research approaches, the paper

presents teaching-learning methods relevant to fieldwork supervision in a
popular format for easy recall. Three emerging characters are described:

supervisor-mentor, supervisor-nurturer, and teacher-activist. This means that
. .

fieldwork supervision goes beyond teaching-mentoring. It becomes part of
one s advocacy and service commitment to pro-poor development agenda.

Context and Scope

'for more than 3 decades, both the graduate and undergraduate
curricula of the Department ofCommunity Development (DCD) have given
importance to community-based practicum courses. Students are fielded in
rural and urban areas as part of their degree programs. Primacy is accorded
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to development praxis, enriching theoretical perspectives with field-based
learning. The Department's Field Instruction Program (FIP) has undergone
changes in terms of focus and policies in response to the dynamic character
of the discipline. But it has remained as a core area of study - where
faculty and students jointly apply and validate CD concepts and processes
in partnership with communities and support groups.

Beyond academic concerns, however, ''commitment'' and
"service" also play significant guideposts in pursuing fieldwork. The
Department and individual faculty members view fieldwork not as a mere
academic requirement but an opportunity to put into practice our collective
commitment to a pro-poor development agenda that is "participatory,
gender-responsive and environment-friendly'' and rights-based. Service
is redefined in the context of an empowering process: increased access
not mere service delivery; needs-based rather than program-based;
community-managed not top-down.

Through the Department's FIP, the students' classrooms expand
to the poor urban settlements and countryside barangays. Even before other
social science disciplines have embarked on their own field exposures and
themandatoryNational ServiceTraining Program (NSTP) community work,
our students have been tasked to live and learn from the people for two
semesters for undergraduate students or at least one semester or summer
for graduate students as part of their academic program.

Fieldwork Supervision for the DCD-FIP is part of teaching. Where
the students are, the teachers are there, too. How else can effective teaching
be done if not in the actual arena of development work. Supervision is a
team effort among the assigned faculty (faculty supervisor) and partner
agency (agency supervisor) or community (community leader-supervisor).
It is complex and multifaceted; at best, it is very challenging and life-
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changing. The DCD Fieldwork Manual (a serious attempt to systematize
current practices) was drafted about five years ago, but has not been
finalized due mainly to its changing content and scope. Much of what
fieldwork supervision is today evolved from many years of experience
and involvement of the faculty as well as the demands of the field areas.
Moreover, there are changes in character and composition of fieldwork
students. Thirty years ago, UP students were a different breed. Today,
a new generation of students is doing their fieldwork - with their brand
of activism, different career options and new lifestyle.

This paper on fieldwork supervision is long overdue. It aims to
put together reflections, lessons and challenges from the point of view
of the fieldwork supervisors. It is meant to surface significant
experiences and contribute to better teaching strategies. Hopefully, it
can generate further discussion on how to improve fieldwork and how
best to pursue commitment and service even in the context of academic
programs.

Fieldwork as an academic course

Community Development is a practice-based discipline. It has
undergone rethinking and redefinition through the years. From its
counter-insurgency character in the 1950s, it has reinvented itself and
emerged as a potent vehicle in attaining people's empowerment and
social transformation. The UP College of Social Work and Community
Development has chosen the ''road less traveled'' - learning from the
masses and accompanying them in their struggles. Its different academic
programs, including course offerings of the Department of Community
Development, emphasize service learning - where students and facuity
members learn together by engaging in community services.
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Fieldwork is regarded as an integral component of the curricula.
Luna (2005) traced the growth ofCommunity Development as an academic
discipline. He noted that the Department's FIP contributed to the growing
indigenization of the discipline. As experienced in many communities, CO
CO (community organizing- community development) proved to be a vital
strategy in people-oriented development. Community Development practice
continues to pose greater challenges:

"Community Development deals with growth and sustenance,
conflict resolution, rehabilitation and transformation of
marginalized communities through people's participation and
collective actions to ensure the holistic well being of the people.''
(Luna,2005)

The Department's FIP Guidelines outline the scope of
fieldwork. Students undergo service learning and are expected to attain
the following:

1. To relate theory to practice and evolve theory from practice;
2. To develop critical awareness regarding the economic, political

and socio-cultural conditions;
3. To integrate and identify with the people being served;
4. To acquire/refine appropriate skills and techniques for CD work; .

and
5. To develop/enhance commitment to the creation of a just

society.

In the process of completing their degrees, students (with guidance
from the field supervisors) validate and critique their classroom learning by
actually engaging in helping partnerships with poor communities. Learning
content expands to real-life issues and problems.
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Service Learning

There are many books and write-ups about supervision; fieldwork
supervision however is not about corporate nor bureaucratic settings. It
involves teacher-student relationship, or more precisely a community
classroom set-up.

Fieldwork supervision isnot unique to Community Development
practice. Its broader meaning is anchored to service learning. In this
context, classroom learning runs parallel to forging service partnerships
with particular groups and communities. The concepts and methods
of education for conscientization (Freire, 1972), development education
(Luna, 2005; Tungpalan, 1991) and ''teaching social change'' (Zinberg,
1976) provide the context of operationalizing service learning .

•

Education for conscientization

Paulo Freire (1972) defined two contrasting learning approaches:
banking and liberating education. The CD Department's practice of
fieldwork supervision approximates the liberating or problem-posing
approach where teachers and students become co-learners, critical thinking
is developed, and decisions are based on collective wisdom and shared
responsibilities. Conscientization, organization building, mobilization and
advocacy are interwoven with the teaching-learning process.

Development education

Education work involves political decisions and more
importantly development education is pro-poor. It is derived from
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the practice of liberating education and popular education in different
poor communities. It aims to redirect education work to generate
access and opportunities to marginalized sectors and groups, build
people's capacities, and engage people in collective analysis and
action. Thus, education work must be participatory and empowering.
In our fieldwork, this educational approach is practiced not only
among students and supervisors, but also among our partner
organizations and communities.

Teaching social change

How do we teach our students to be advocates of social
change? Getting a passing grade in fieldwork is not just mere
compliance to academic requirements. One has to have the mind
and heart to pursue working with poor people. In addition to
classroom-based preparation on development principles and
strategies, the students (as well as the faculty) must "walk their
talk''. Thus, students and supervisors engage in community work
not in a learning laboratory but in real-life community settings -
sharing the lived experiences of peasants, workers, urban poor,
indigenous groups, women, elderly, persons with disabilities, youth
and children. Community work is complex, less structured and very
demanding. It involves practice-based and commitment-building
learning activities. The fieldwork curriculum content is defined by
the community needs and capacities; and its methods of work are
anchored on pakikipamuhay (community integration) and
pakikipagkapwa-tao (interpersonal relations). The greatest
challenge, however, is how to nurture and inspire people's capacities
to help themselves and generate broader and substantial changes
in their Jives .

•.
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Teacher-Supervisor

L. dela Cruz (2004) proposes parameters for fieldwork
supervision. She defines field supervision as the

"process of providing timely, adequate and relevant guidance and
support to students necessary to ensure that learning goals are
achieved.''

There is no recipe of supervision functions. The demands and
challenges of the area-specific situation provide the context on how this is
operationalized. Regular field visits are expected of field supervisors: at
least weekly for urban areas and bi-monthly for rural areas. Actual
frequency, however, is influenced by distance of the field area, available
resources, field activities and other considerations, including capacities of
students and partner agencies, and presence of safety threats, conflicts
and emergency situations.

At the minimum, field supervisors are tasked with the following:

-
-
-
-
-

facilitate team discussions and reflection/synthesis sessions;
provide psycho-social interventions;
observe and assess students' behavior/performance;
troubleshoot 'problematic' situations; and
extend assistance in community activities. (dela Cruz, 2004)

Field supervision involves multiple tasks. The faculty supervisor
cannot be in the field site all the time. Thus, partner groups provide support
functions related to students' field placement. Four types of supervisors
have emerged in recent years: faculty supervisor, agency supervisor,
community facilitator and peer facilitator.
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The FIP Guidelines outline the roles of the faculty supervisor and
the agency supervisor. The faculty supervisor is mainly responsible for
providing guidance and direction to the students' learning process, and acts
as mediator between students and partner agency/community. The agency
supervisor, on the other hand, facilitates the students' area-based operations,

E and coordinates logistical needs for community activities.

Case studies on students' field placements (CSWCD Journal, 2004)
underscorethe important roleofcommunity leaderswho act as supervisor-facilitator
for the students' fieldwork. They take the lead in community activities, as well as
act as surrogate family for the students. Students acknowledge the community
facilitators' significant influence to their own (students') learning process.

Team building is a critical factor in ensuring students' maximum
perfonnance. As a team, each student is responsible for one's self as much
as the whole team. They are encouraged to establish effective learning and
working relationship for three reasons: to facilitate group tasks; to ensure
quality assistance forpartner communities; and to nurture each other's personal
development. Peer 'supervision' is practiced; either individuals emerge as
lead facilitators or leadership is assumed on a rotation basis by groupmembers.

Synthesizing fieldwork experiences

This paper veers away from the usual academic paper. It does
not have a clearly defined hypothesis nor proposition, much less a
structured research methodology; even the framework has an evolving
character. It is a work in progress. It is an attempt at synthesizing field
experiences as part of theory building. From the narratives and shared
experiences of different people, themes and lessons are derived. By
giving a voice (through this paper) to thoughts and feelings, these are
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subjected to critique, affirmation and validation by a wider audience.
Even the language used and manner of presentation are influenced by
popular education principles.

Analysis and synthesis of field experiences are intertwined
processes. Analysis involves breaking down the information. Synthesis
means putting them together into a coherent whole. Four interrelated research
approaches guided this paper: grounded theory (Strauss & Corbin, 1990),
reflexive methodology (Alvesson & Skoldberg, 2000), interactive learning
(Alcoff & Potter, 1993; Tungpalan, 1997) and ''being there'' (Weiss, 1972).

Grounded theory

Grounded theory means deriving concepts and principles through
analysis of patterns and themes from field data sets. This, however, does
not imply negating existing knowledge base. Its inductive character aims to
contribute and enrich current theories, or refute certain ideas, or even lead
to redefining and discovering specific phenomena.

Reflexive methodology

Reflexive research is influenced by grounded theory and feminist
research. It legitimizes practice as a source of knowledge. From one's own
lived experiences, the ''conscientious'' researcher reflects, interprets,
critiques and synthesizes the lessons derived from practice. It begins with
some theoretical grounding as basis for interpretation and reflection. Then
it moves forward to a deeper understanding of field experiences. An
emerging method is ''autoethnography'' (Mcllveen, 2008) that gives
recognition to autobiographical account as a significant data source.
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Interactive learning as a research methodology is derived from
feminist research practice, particularly from feminist oral history and group
methods. Knowledge generation is pursued alongside group interaction.
There is sharing of experiences through dialogue. And this process results
to group reflection, deeper analysis, and unified perspective. As applied to
fieldwork, this means data generation occurs parallel to group interaction
and learning among different groups, namely students, supervisors, partner
organizations and key community leaders.

"Being there" .

In doing program evaluation research with community groups,
Weiss ( 1972) identified ''being there'' as a very powerful research
technique. Most research methods gather important information. But
certain field processes, relationships and settings are quite complex to
be reduced to mere data sets or summary reports. The researcher's
presence and involvement in the phenomena under study provide the
empirical and subjective perspectives to get more meaning from actual .
practice.

Reflections: Making a difference through fieldwork

"A supervisor is a counselor;
Someone who enables others

To solve their problems and
Become self-reliant." (Hope & Timmel,

1995)
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What have we learned from years of supervising students'
fieldwork? Much ofwhat are considered good practices on field supervision
today evolved from self-reflections and group sharing among field

•supervIsors.

The following listing is an initial attempt to synthesize significant
teaching-learning methods in field supervision. While it is an alphabetical
listing, it does not mean that the tasks have to be followed in such order.
Sources of information include the following: survey data from faculty
supervisors; group sharing; fieldwork assessments; students' feedback;
fieldwork papers; and field observations.

Practitioners and students are encouraged to addand refine the list
of teaching-learning methods in fieldwork. ''Methods'' as used here include
the learning activities and tools used by the supervisor and those which the
students undergo. Most of these activities are done simultaneously in
practice. Some activities also tend to overlap.

A - Assessment

Periodic assessment is a must in the entire fieldwork process.
What happened? What are the strengths and weaknesses? Did
we accomplish our objectives? What is the extent and quality of
group participation? What problems surfaced and how were
these resolved? What lessons and insights have we learned?
What are our recommendations? What are our future actions?
These are some of the questions that must be answered
collectively by the fieldwork team. There are also several levels
of assessment: with the community, with partners, among field
students, between supervisor and students, fieldwork committee
and at the department level.
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Advocacy

The advocacy agenda of the college focuses on pro-poor
development through participatory, gender-responsive, environment
friendly and rights-based approaches in the context of people's
empowerment and social transformation. Fieldwork supervision is
anchored on this basic tenet, both in terms of content and methods.
Specific field area concerns are analyzed in the context of the
larger national and global development issues. Supervisors and
students get involved in advocacy issues in varying degrees. Inputs
and processing ofexperiences aim to develop among students critical
perspectives as well as appropriate technical and people skills.
Service commitment is nurtured in the process.

Personal involvement-and advocacy concerns offaculty supervisors
also influence field area assignments. Faculty members who have
linkages or interest in specific programs of partner agencies and
communities are assigned as supervisors. This facilitates smooth
working partnership as well as serves the mutual interest ofpartners
and fieldwork team.

B - Bonding

Learning can also be fun. Aside from the usual serious academic
content of field supervision, interpersonal relations between
supervisors and students, and among students, are enhanced through
''bonding'' sessions. These are informal and unstructured activities
that foster rapport, mutual trust and friendship. Personal
experiences, stories, jokes, music, laughter, pain, problems, doubts,
aspirations and even food are shared by the group. Bonding sessions
form the foundation for support group building.
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C - Consultations

There are varied venues for consultations: formal vs. informal, with
students or with partners or both, about academic or community
concerns, group or individual, dealing with personal or work-related
problems, regular vs. emergency/urgent sessions. The common
elements are dialogue and sharing as basis for group decisions and
future plans. The faculty supervisors, in consultation with partners,
act as primary guardians of fieldwork students.

CSC (Criticism-Self-Criticism)

Part of character formation among students is for them to recognize
their own strengths and weaknesses. Fieldwork provides learning
opportunities beyond the classroom structure and comfort zones of
their homes. Students have to learn how to deal with group
expectations and make personal adjustments. In an atmosphere of
cooperation and friendship, they develop unified perspectives within
their team. They have to learn how to accept as well as give
constructive criticisms that can foster group cohesion. Such skills
are useful during fieldwork. These are also important when they
go into real-life development work in the future.

Conflict Management

Supervisors act as mediator in conflict situations (assuming that
they are not the concerned party of course). They assist students
in resolving conflicts in many levels, such as conflicts among
students, with host families, with partner agencies or with other
individuals. Supervisors help students understand the issue at hand,
who are involved, possible actions to be taken, and possible
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outcomes. Early detection ofbrewing conflicts is advisable. Conflicts
tend to be more complicated and harder to resolve if ignored for
long periods of time. If resolution is not feasible, compromises or
"truce" can be worked out. More time may be needed for concerned
parties to learn to ''let go'' of certain conflicts.

Counseling

Supervisors often act as surrogate mother, father, aunt, uncle,
brother, sister, aside from being teacher-friend. They exert major
influence on their field students mainly due to their close interaction
with them during fieldwork. In their late teens or early 20s, students
are confronted with myriad issues with their family, lovelife, peers,
sexuality, school, organizations, religion, finance, self-esteem and
many more. Ten or 15 years ago, problems were more on crushes
or love interest, parents' different career choices, and their
academic standing. In recent years, there has been marked increase
in more complex problems such as having dysfunctional families,
financial bankruptcy, pre-marital sex, pregnancy/abortion, sexual
harassment, psycho-social adjustments and homosexuality. Though
many of these are beyond curricular concerns, supervisors find
themselves as confidante and counselor to help their field students
handle their situation.

D - Dialogue

The supervisor-student relationship involves listening to each other
and having an active exchange of ideas. Dialogue connotes
communication between equals, not top-down but interactive and
dynamic. However, there are also instances that prerogatives of
supervisors are exercised for critical decisions.
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Documentation

Much of the FIP experiences are in the form of oral history.
Field documentation is mainly through student papers. But
supervisors, too, need to keep a good documentation of
fieldwork. This provides continuity (some supervisors are
assigned to specific areas for more than two semesters) and
monitoring of processes and outcomes. Field assessments are
also facilitated by adequate information from this
documentation.

E - Exchange visits

Visiting other field sites offers new insights for both students
and faculty. Short visits to different communities can widen
one's perspectives and appreciate the uniqueness of specific
areas. This can also be a venue for sharing and validation
of lessons from fieldwork. However, adequate resources
have to be generated for these exchange visits.

F - Field visits

Reg u 1 ar fie 1 d v i sit s b y s u p er v i s ors e n s u re proper
monitoring of fieldwork activities. For nearby field sites,.

weekly visits are possible. The frequency is lesser for
rural communities, primarily because of limited logistics.
The physical presence of the supervisor in the area
facilitates first-hand knowledge of events on site. Field
visits also provide venues for consultations and bonding
with students, host families, other community members
and partner groups.
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r

G - Groupwork
A greater part of fieldwork is accomplished through groupwork.
While on field, students do not work as individuals but as members
of a team. The tasks on field need joint efforts of all concerned,
including local counterparts. When students engage in groupwork,
they also become role models for group participation.

H - Hands-on / Minds-on

For supervisors to have a ''feel'' of what is happening on site, a
hands-on and minds-on approach can help. Supervision is not mere
observation. Supervisors can also get involved in actual training,
research, or project activities as part of technical support system.
Caution, however, must be exercised so that supervisors do not
take over field students' initiatives. Task assignments must be agreed
upon during the planning stage.

I - Immersion / Integration

Community integration is a must in fieldwork. This is the rationale
behind requiring students to actually live in the area, not in staff
houses or ''affluent'' houses but with ordinary (preferably poor)
yet safe host families. This arrangement allows them to fully
immerse in the daily struggles of the community. Field visits by
supervisors also offer opportunities for community integration,
for them (supervisors) to know and feel community life as well.

J - Journal writing
t

Individual fieldwork journal is part of the academic requirements
for field courses. The journal is the repository of one's

219
I

[CS] Scanned with Cam8canner



CSWCD Development Journal 2008

observations, experiences, people encountered, data, places,
feelings, problems, actions taken and insights. The journal is
submitted by students to their supervisor periodically. This
serves as a monitoring device of the supervisor to keep track
of the learning process of each student. The journal can be an
effective mechanism for personal growth - where thoughts
and feelings are surfaced and processed.

Jamming

''Jamming'' is just being together and enjoying each other's company,
usually with music and laughter. It has no structure nor objectives,
just "wala lang". It helps people who are shy or sad or simply
''down'' to overcome negative feelings by being in the company of
a supportive group. Jamming creates a climate where people can

•

let their ''hair down'' and be themselves. Jamming is a variation of
bonding.

K - Keeping in touch

Constant and regular communication is important between
supervisor and students. The supervisor needs to know where they
are, what is going on, how they are, and who they are with. This is
not meant to intrude on their personal lives, but more to ensure
their welfare, even when the supervisor is not around. Years or
decades ago, communication was hampered by distance and lack
of or complete absence of telecommunication facilities. Nowadays,
advanced technology assures regular interaction via cellphone and
email - even in faraway communities. Keeping in touch is not
confined to serious academic matters, but also involves friendly
messages, greetings, personal sharing and words of comfort.
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L- Lifestyle adjustments

Many students find difficulty in leaving behind their middle or
upper class upbringing while on fieldwork. Immersion requires
students to imbibe a simple lifestyle not much different from
their host community. This means no display of expensive
possessions, less self indulgence, minimal provision for basic
needs, doing household chores, and other adjustments for them
to blend with the community lifestyle.

M - Mentoring

Mentoring involves guided learning through coaching and
practice-based methods. The role of the supervisor is crucial
because timely interventions must be provided to attain the proper
balance of both academic expectations and service demands of
partner groups. Students are being trained while they are also
assisting in actual community needs.

Monitoring

Regular and close monitoring of fieldwork activities and students'
performance help supervisors adapt their supervision tasks to
site-specific needs. Critical incidents like accidents, harassment,
disaster, sickness or military operations need urgent response/
action from supervisors.

N - Network building

Fieldwork entails a lot of resources such as varied
technical skills, facilities, materials and funds. With minimal
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financial support for FIP from the College, much of the
required logistics have to be generated through network
building. Both students and supervisors get involved in
sourcing out assistance from outside and local support
groups.

0 - Orientation

Preparedness of the students to go into fieldwork is a critical
factor. The orientation covers a wide array of topics, to wit:
field requirements; area situation; partners' background;
learning goals; field expectations; personal circumstances;
limitations; and group rules. The orientation also sets the
tone for the quality of learning-working relationship of the
team for the whole fieldwork period.

One-on-one

Much of the fieldwork tasks are undertaken through
groupwork. Equally important, however, is the one-on-one
interaction between supervisor and student. Fieldwork
students have unique individual qualities, potentials as well
as limitations. Supervision also requires developing
individual capacities for students to excel and for them to
contribute positively to group goals.

P - Planning / Programming

Supervisors together with partner organizations guide
fieldwork planning. As part of their academic training, field
students engage in team planning - through consultations,
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processing and validation. Plans and programs can either be
short-term or long-term. Generally, weekly operational plans
are based on the semestral learning goals and long-term area
plans.

It is extremely difficult for the Department to undertake
FIP without the able support and cooperation of its
fieldwork partners from people's organizations, non
government organizations, local government units and
government agencies. Faculty supervisors cannot be on
field all the time. Thus, the assistance of local partners
and co-supervisors is valuable in providing appropriate
learning opportunities for the students. Partnerships may
start with FIP, and may extend to other joint projects at a
later time.

Q - Quality time

Faculty supervisors spend more hours in the field than
in the classroom. Still, the long hours spent during field
visits and consultations seem inadequate for the
multitude of tasks needed. Individual and team
processing require quality time for supervisor-student
interaction. Quality time connotes purposive, timely
and process-oriented intervention. Critical incidents
must be identified because these need urgent response
and more time, e.g., serious illness, psycho-social
problems, accidents, conflicts or similar emergency
situations.
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R - Resource generation

Part of field supervision is to encourage students to be
resourceful and creative in resource mobilization. It is not
a matter of just providing needed resources, but enabling
field students to initiate and work collectively with partners
in resource generation.

Reflection sessions

Field supervision involves a series of guided reflections among
students. Reflection means ''to see, to analyze, and to act.'' Based
on current community issues and actions, students develop
knowledge, skills and attitudes related to service commitment.
Reflection sessions also assist students to put meaning to their
experiences, derive insights and raise these to conceptual/
theoretical level.

Role-modeling

To teach is also ''to show''. As teacher-supervisor, students can
learn more effectively when they see how things must be done.
For faculty supervisors who have limited time, it is difficult to role
model the whole organizing process. But modeling can be done for
specific instances such as during integration, training, research,
advocacy and networking.

S - Sharing of field experiences

Sharing within the team and across fieldwork teams are important
components of the learning process. Individual experiences are
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processed and shared with the team and later to a larger group, where
lessons across field sites are analyzed as basis for theory validation.

Site-student matching

Every fieldwork area has its own focus in terms of learning
opportunities: rural or urban, sectoral ormulti-sectoral, issue-based
or program-based organizing, local or national issues. Students,
too, have diverse concerns and particular advocacy interests.
Preferences and appropriate matching of student capacities and
area needs are good considerations in assigning field students to
specific areas. Of course, instances ofmismatch may occur. Either,
students make adjustments or other arrangements are made to
maximize learning opportunities.

T - Team building

The area team functions as the immediate support system of
its members. CD students have been trained in groupwork
while still in Diliman. When they go on fieldwork, they have
to hone their skills further in building a working and learning
team. This is not a smooth process. The supervisor provides
guidance in making this experience more meaningful for the
team, processing the ups and downs of groupwork.

''Text'' supervision

Undeniably, text messaging is the most ''used'' means of
communication in field supervision. Around five years ago, only
a few field sites were connected to a phone network. At that
time, many students preferred to be assigned to areas such as
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this. But now, the nationwide coverage of cellphone companies
makes almost all areas accessible by SMS or texting. Moreover,
almost everyone has access to cellphones, including host families
and local partners. The "unlimited text" promo has also changed
interaction behaviors such as sending text messages instead of
having face-to-face contact, confirming schedules and activities
via text, getting ideas and consensus by texting, and many more..
Text supervision is a supplementary tool, but should not be the
main nor dominant mode of supervision.

Troubleshooting

Whenever there are emergencies, conflicts orwhen all other means
fail, the supervisor takes on leadership functions for the team.
Facilitating has its own limits as dictated by situation-specific
constraints. When the students cannot function well or the tasks
at hand need outside intervention, the supervisor must make
decisions when and how to intervene or act on certain instances.

U - Updating

What is "in" or "out"? The supervisor must keep abreast with the
latest issues, gossip/"chismis", relationships, feedback, personal
concerns, etc. Information about the latest happening provides the
context on how supervision can be carried out, and guide students
how to handle field situation.

Unwinding

Field supervisors handle a variety of concerns and pressures.
Students, too, have their own share of problems and angst. To
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unwind means to ''let go'' of the negative elements and renew
one's energy to face life's pressures better. Field students are
allowed to have days off during fieldwork, as long as the team
and supervisor are informed. They need not go back to Diliman
or Manila and go to the shopping mall to unwind. They can also
unwind near or within their field area like having a picnic, going
to the beach, take a nature walk, climb a hill, attend fiesta or
party, play sports, visit friends, or some other ''less expensive
but worthwhile'' leisure activities.

V - Variation of learning opportunities

Fieldwork is an exciting experience. However, it can lead
to boredom or complacency sometimes, both among students
and supervisors. The community offers varied learning
stimuli and opportunities that must be harnessed without
losing focus on the fieldwork goals. In many situations, these
unplanned learning results to improved capacities of the
students, if adequately processed and guided by field

•supervIsors.

W - Weekly meetings

How often should team consultations be? The best answer is,
as often as needed. Weekly meetings with faculty supervisors
are feasible for field areas within or near Metro Manila. But for
distant areas, weekly meetings may still be possible with local
supervisors, and with faculty supervisors during field visits. What
is important is a regular venue for team and supervisor
consultation, and effective mechanisms for handling urgent
matters.
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X - X-factor

Field supervision is a challenging job. It is a balancing act:
knowing when to "push" and pressure students to do their best
and knowing when to "let go" for them to take initiatives and
discover new things. It is similar to "parenting", nurturing
students to become better citizens and development
practitioners to help disadvantaged groups and communities.
Most students prefer supervisors who are ''accessible'' (always
available when needed), "mabait" (kind-hearted), caring,
understanding and helpful. But supervisors can also be strict
and demanding when called for. Supervisors must also be
knowledgeable and skillful; and must have the "heart" for
the tasks at hand. From the point of view of supervisors,
good supervision comes with genuine interest in students'
welfare, grounding in development work and believing in what
.
is to be done.

Y - Youth work

Field supervision is more than teaching college students.
Interaction occurs outside the classroom and in real-life.
community situation. It is not a regular 3-hour weekly session
but 24/7 encounter during field visits. They are not ordinary
college students, but a group of idealistic young people on
the threshold of the challenges of development work. For
field supervisors, working with them requires a deeper
appreciation of their youthful activism and culture of their
generation. This does not mean agreement with their
preferences, but mutual respect and openness for possible

•compromises.
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Z - 'zzz'

Having listed all of the above, is there time left to rest and
sleep? Field supervision is not a full-time involvement. There
must be life beyond fieldwork or FIP. There should be time
to rest, unwind, re-charge and heal even among field
supervisors. After all, field students come and go. They stay
for one or two semesters and they move on. Field supervisors
stay on to provide continuity and focus for sometime, for
several semesters or years before they take on another field
assignment.

Challenges in Field Supervision
,,..

Supervisors play varied roles. Much of what we consider as
effective ways for field supervision evolved from constant assessment
of practice. Three emerging characters are relevant for fieldwork
supervisors, namely being supervisor-mentor, supervisor-nurturer and
teacher-activist.

I. Supervisor-Mentor
•

In teacher education literature, developmental supervision
emphasizes the different needs of individuals as well as
their capacities to improve. Moving away from the coercive
and fault finding approach of traditional supervision,
developmental supervision recognizes the importance of
cooperation among peers and initiatives of the students.
The supervisor functions as catalyzing factor and role
model.
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In fieldwork, the supervisor deals with the students both as a
collective and as individuals, with varying needs and capacities.
Although their classroom education (three years for
undergraduates and at least one and a half years for graduate
students) has prepared them for fieldwork, this has to be
translated into operational terms based on concrete field area
situation. The supervisor must bridge the gap between theory
and field realities.

"Mentoring" is a teaching mode wherein inputs are tempered
by capacity building efforts (not spoonfeeding) and role
modeling (attitudes, skills, behaviors - whenever needed).

2. Supervisor-Nurturer

In Social Work tradition, supervisors have three major functions:
administrative, educational, and supportive or enabling functions
(Kadushin, 1977). Administrative tasks ensure effective
organizational mechanisms for maximum performance; while
educational tasks focus on providing required knowledge and skills.
The supportive function provides for timely psycho-social
interventions to build individual emotional readiness to perform

0

tasks, including stress management and motivation. The latter
underscore the nurturing character of field supervision. Task
performance is surely significant, but not the end itself. Part of
effective supervision is concern for the personal development of
individuals, not merely as students but as human beings and citizens
of the larger society.

This is especially important in development· work that entails
initiating change and motivating others to take action for their
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own development. The capacity to nurture others starts from being
personally prepared to draw from one's own strength and conviction.

The nurturing character of supervision helps develop students'
personal character. In turn, they can apply this in their own lives
and in interaction with community residents.

3. Teacher-Activist

Field supervisors help prepare the students' mind and heart for
the greater challenges of development work not only during
fieldwork, but more importantly, when they eventually engage
in real-life development work after graduating from school.-
Fieldwork is not merely an academic requirement. Fieldwork is
a life-changing experience and a process of character formation
especially among students. It is the final test in their academic
life whether or not they have made the right career choice.

Not only the mind and heart need to be prepared, but also the soul.
Are the students ready to take the side of the poor? Are they
committed enough to fight for what they think is right and just? To
what extent are they willing to make sacrifices? Or compromises?

Fieldwork is similar to a personal journey for many students. Some
started out with indifference, but majority made informed choices.
Long after students graduate from college, many alumni attest that
their fieldwork experiences significantly made lasting impression
on their lives, in whatever work situation they find themselves.

Since the FIP is imbedded in the CSWCD's commitment to pro
poor development, fieldwork helps students develop this same

t
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commitment. Field supervisors accompany the students in this
journey of forming their social commitment. This is a not a simple
task. As individuals, supervisors have their own ideologies,
advocacies and agenda. But as teachers, these have to be
tempered by the students' own processing and choices. Activism
cannot be regulated nor required, students develop this as they
learn and struggle amidst community immersion. And field
supervisors must provide varied learning opportunities within
the guidelines set under FIP.

Concluding Note

Service, commitment, and life-long learning are very big words. In
the short span of time allotted for fieldwork, there is no assurance that
these principles can be fully learned by the students. Yet, we persist and
are hopeful that in the students' life journey, their field practice somehow
would make a significant impression in their future choices.

For field supervisors, especially those who have opted to stay on
for years or eyen decades in field instruction, this type of teaching experience

•is of great value both for personal growth and academic training. Praxis is
difficult to teach, unless one engages in it. Field supervision is notjust teaching
or mentoring. It also involves building relationships with students,
organizations and communities. It is a continuation of our advocacy, and
our own commitment to development work in the larger society.

Note:

*This paper was written for the Bienvenido Tan Sr. Professorial Chair
Award 2004-2005, CSWCD, UP Diliman.
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